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ABSTRACT

Multiculturalism as a worldwide phenomenon is cangliy evolving with complexities in world economies
Expanding world trade and globalization of industfipance, and many professions are creating a avorl
which cross-cultural interactions occur more freqtlg than at any time in the past. As well, inieg
specialization within many professions has led twoidely dispersed audience for targeted educatind a
training. Professionals wishing to stay currentsiudents wanting to develop specialized skills thatch
the needs of a rapidly changing world demand acdesproper educational opportunities, even if this
requires international travel or distance learnigproaches, hence the need for multicultural edooat
Multicultural education poses a serious challengeducators because of the different categorieduafents
present in the classroom with diverse values anéntations.The diversity of ethnicities and cultures in a
classroom makes the teaching learning process auhesn task for teachers and as such, teacheritrgin
programmes must be redirected to address theseledgals. Equally, citizenship education must be
transformed in the 21st century because of the etgag racial, ethnic, cultural, language and rebgis
diversity in nation-states around the world so teaidents in a diverse democratic society will béedo
maintain attachments to their cultural communitéeswell as participate effectively in the sharediorzal
culture. Some of the ways by which the challenges of mliliral education can be reduced is the need for
teachers to create a bond with the students theydmaling with, stimulation of collaborative leangi
development of reflective thinking and encouragifgstorical research among the students.
Recommendations are also made for further research.

Keywords: multiculturalism, multicultural education, teachezducational instructors, students, diversity
INTRODUCTION

Multiculturalism is a worldwide phenomenon with jgeculiar challenges depending on the region. Migma
of individuals from all parts of the earth, and wdifferent values and perspective, to find jolhadg or be
with their loved ones has caused an increase imuhger of minority groups present in different ctries
of the world (UK Essay, 2015).The challenges pdsgglobalization, urbanization, occupational mibil
and cross border movements as evident in Anglo-@hgast Africa, a vast mass of candidates from iffe
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ethnic groups leave their native communities andrento other communities in search of educational
opportunities. This culminates in diverse anthrogaal, linguistic and sociological contexts among
candidates. This point is affirmed Byriedman as noted in Parrish and Linder-VanBers¢@010) that
numerous factors are converging that make teaddgearning in cross-cultural and multiculturahtexts
more commonplace. Expanding world trade and glahaéin of industry, finance, and many professiams a
creating a world in which cross-cultural interangococcur more frequently than at any time in thet.pas
well, increasing specialization within many profess has led to a widely dispersed audience fagetad
education and training. Professionals wishing &y surrent or students wanting to develop spe@dlikills
that match the needs of a rapidly changing worlthaled access to proper educational opportunities dv
this requires international travel or distance héay approaches. This was the view of Berge, imigtaet al
(2010).

Multiculturalism according to Collins English digtiary (2012 digital edition) is the policy of maiiting a
diversity of ethnic cultures within a communityclin also be viewed as the preservation of differelures
or cultural identities within a unified society, astate or nation. The American Heritage New Diwry of

Cultural Literacy sees multiculturalism as the vithat the various cultures in a society merit eqeapect
and scholarly interest. The OxfoEhglish Dictionary offers a broader definition ofilticulturalism as the
characteristics of a multicultural society and padicy or process whereby the distinctive idengitaf the
cultural groups within such a society are maintdioesupported. Academics' definitions of multiauism

according to BBC magazine (2011) refers to anytfiiagy people of different communities living alomndgs

each other to ethnic or religious groups leadinguetely separate lives. The intent of multicubaliin any
given society is to produce a fine blend of peoph® are flexible in mind and character to varioesgle

and activities around them in other to raise arfineed of people able to better manage complsxife
various mix of culture so that a better society earerge.

Tariq as quoted in BBC magazine (2011) said mutticalism has many meanings, but the minimum is the
need to politically identify groups, typically byhmicity, and to work to remove stigmatization, kesston
and domination in relation to such groups. Saclsny made his opinions known in BBC magazine (2011)
that multiculturalism was intended to create a moterant society, one in which everyone, regasiiefs
colour, creed or culture, felt at home. This vieas affirmed by Bhikhu (BBC magazine, 2011) whonepi
that multiculturalism is a fusion in which a cukuporrows bits of others and creatively transfobwoith itself
and them. From the foregoing, multiculturalism @tsion inclusion rather than exclusion and candbthié
path towards a reconciled society. It is a mairstreesponse by the society to the massive inciedfaseial
diversity. Though multicultural discourses are dgent, the term implies efforts conveying recogmiti
respect, and tolerance to various ethnicities withspecific territory as stated by Schuster & 8als in UK
essays (2015).

MULTICULTURALISM AND EDUCATIONAL DIVERSITY

The diversity of ethnicities and cultures in a sta®m makes the teaching learning process a harcigesk

for teachers. Every day, teachers encounter conigdeles in their classrooms. The blend of ethegiand
value systems often places teachers in a culturadfield where they must navigate a careful patbryghg

to respect the sensibilities of many different grauHow teachers can best manage these conflicting
expectations prevalent in today's increasingly dig@eclassrooms is difficult to tackle (John, 20(anks
(2006) believes that Citizenship education mustréesformed in the 21st Century because of theatérg
racial, ethnic, cultural, language and religiousedsity in nation-states around the world. Students
diverse democratic society should be able to miairdttachments to their cultural communities asl \asl
participate effectively in the shared national axdt A number of authors, including Gay and Lipni2®10)
have identified characteristics of culturally red@et teaching. These characteristics are:

1. Validating and Affirming: Culturally relevant teddg is validating and affirming because it
acknowledges the strengths of students’ diversitelgess
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2. Comprehensive: Culturally relevant teaching is coghpnsive because it uses cultural resources to
teach knowledge, skills, values, and attitudes.

3. Multidimensional: Culturally relevant teaching engmasses many areas and applies multicultural
theory to the classroom environment, teaching nusthand evaluation.

4. Liberating: Culturally relevant teachers liberatiedents.

5. Empowering: Culturally relevant teaching empowerdsnts, giving them opportunities to excel in
the classroom and beyond. Empowerment translatés @tademic competence, personal
confidence, courage, and the will to act.

6. Transformative: Culturally relevant teaching isnstbrmative because educators and their students
must often defy educational traditions and theustguo.

The educational instructor must be vast in hidskdl bring about the needed unity while still maining a
high level of diversity. Unity without diversity salts in cultural repression and hegemony. Divemsithout
unity leads to Balkanization and the fracturingtleé nation-state. Diversity and unity should coekisa
delicate balance in demaocratic multicultural nat&ates. Planning curriculum for schools in a neultural
democracy involves making some value choices inclwtchools are not neutral. The schools were
established and funded to promote democracy afzkmrghip, and as such teachers are to help schools
promote diversity. Schools should plan and teadperation, mutual respect, the dignity of indivitbuand
related democratic values. Schools, particulartedrated schools, provide a rich site where stweah
meet one another, learn to work together, and Hibedative about decision making. In addition to
democratic values, deliberative strategies and hiegc decision-making provide core procedures for
multicultural education (Banks, 2006).

Multicultural education should therefore reflecettudent body, as well as promote understanding of
diversity to the dominant culture and be inclusivisible, celebrated and tangible. According to Ban
(2013), a major goal of multicultural educationnaschange teaching and learning approaches sattdgnts
of both genders and from diverse cultural, ethaig language groups will have equal opportunitielgarn

in educational institutions (p. 10). Citizens needlticultural education in order to enter into digie with
fellow citizens and future citizens. Furthermorejlticultural education should include preparatian &n
active, participatory citizenship. Multicultural wchtion is a way to promote the civic good of aiarat
Levinson (2009) describes four ways to do so: Fiesmnning about other cultures comes toleranceraote
promotes respect, and respect leads to open miadgdwhich results in civic reasonableness and iégual
(p. 431-432). All students have different learngtgles so incorporating multicultural educationhtgiques
into the classroom, may allow all students to beersuccessful. Multicultural education needs tobéma
students to succeed economically in a multicultwatld by teaching them to be comfortable in a diee
workforce and skillful at integrating into a globatonomy (Levinson, 2009). All these promote intign
and social interaction between and among citizens.

Some other gains of multicultural education am@nfiote civic good, Right the historical record, reaese
self-esteem of non-mainstream students, Increagersified student exposure, Preserve minority group
culture, Foster children's autonomy, Promote sogistice and equity and Enable students to succeed
economically in an integrated, multicultural worlMulticultural education should span beyond autopom
by exposing students to global uniqueness, fogiatéepened understanding, and providing accesariedv
practices, ideas, and ways of life; it is a processocietal transformation and reconstruction {heon,
2009).

CHALLENGESOF CULTURAL DIVERSITY TO EDUCATORS
It is almost impossible for teachers to responduturally appropriate or sensitive ways to ak ttultures

they have in their classrooms (John, 2001). Thaytdomow how to get a grip on all the informatidrey
need or how to learn more about the cultures iir tlassrooms. Across the national frontiers, gowesnt
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protectionist policies and inter-governmental dipadic exigencies are critical challenges confrantin
educational institutions operating in diverse adtsettings as well (lyi and Adelakun, 2013). Egample,
in Lagos, Nigeria alone, there are at least 20 spd&knguages, each representing a group of childhenare
being brought up with particular cultural and bdbeal traits, teachers can really find that chajiieg.
These differences, however, are not limited to @deguistics. Religious differences must be ¢desed as
well as, gender-equity issues, children who hasalilities, children coming from single parent amg-sex
households, and others.

A major challenge for educators is to prepareectifte practitioners who can connect with diverselents
.Teacher preparation programs generally don't addtieese except in very tangential or sporadic ways
Because of this insufficient training, many teashare unprepared for what they face in their ctasss
(John, 2001). Most teachers who go out there areeaaly to face these students; most of them sichplthe
best that they can. Complicating this picture efinther, is the fact that within the various groupat
teachers encounter, there are often additionalrsupg with even more distinct traits and differenncgome
people think an African American teacher shouldabke to reach African American students becausie the
background is the same. John (2001), points ottitti not necessarily true. There may be a gapéden
the teachers and the community where they're tegcfihey may not live in the same area, and bygyoin
through the experience of becoming educated, theg hcquired a certain way of looking at issuesh8ee
can be a gap there as well. Given these variouplexities, many educators wonder how they can fived
time to manage diversity issues on top of the othaflenges they are expected to handle every day.

Equally, the growing need for educational accessldestudents rightly to demand culturally adaptive
learning experiences that allow full developmenthaf individual as viewed by Visser in Parrishlg2810).
Students entering into professional education mudticultural context who are not aligned with theivn
culture can experience significant conflict. Thanflict arises not only in regards to incompatit#aching
and learning styles, but also because the growiofggsional self struggles to maintain both a cetiae to
the local culture in which the student eventualhfends to work and a connection to the learning
environment. Accordingly, Gunawardena & LaPoiiteParrish et.al (2010) believed that instructional
providers, including instructors and instructiorggsigners, should develop skills to deliver culiyra
sensitive and culturally adaptive instruction. kstruction to do the most good for students, utdtonal
providers must be cognizant of the cultures ofrthearners and how those cultures manifest therasetv
learning preferences. This was the view of NisbetParrish et.al (2010). The challenges of multioall
education, restated more succinctly, are thesek@aD):

1. Understanding and appreciating the cultural difiees of students in order to make the appropriate
instructional decisions that will enhance theiritgag;

2. Becoming aware of one’s own cultural preferencesvibat they are and not assuming they
represent the “right” way to think;

3. Determining which student behaviors represent calltwvalues and are therefore less prone to
modification to accommodate the instructional gitrg

4. Accepting the dual responsibility of educators ¢owudturate and respect individual student cultural
backgrounds; and

5. Accepting that research-based instructional strasegre also culture-based and therefore may be at
times inappropriate or in need of adaptation.

TOWARDSA MORE DIVERSIFIED MULTICULTURAL EDUCATION

A major step to fostering multicultural educatiomn the need for a total overhaul of teacher training
programmes to reflect a more dynamic content irotol produce competent educators who are abléapta
their skills to their ever changing multiculturaivéronment. it is assumed that in addition to tkeeadh for
teachers who are well informed about their condéeeas and cultural diversity, the nation needsheracwho
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are fair minded, critical thinkers, who care abthé welfare of their students and humanity in gehemd
who act in ways that encourage all students talaad develop to their highest potential. This tesview

of Sleeter in Basanti (2010). Scholars (Banks, 19&nnett, 1995; Derman-Sparks & the A.B.C. Task
Force, 1991; Haberman & Post, 1998) in the fieldnofticultural education have emphasized the need f
culturally responsive teachers in the schools.

Culturally responsive teacher education programsstated by Irvine in Basanti (2010) must include
opportunities for pre-service teachers to workdhaols where all students learn and develop to thighest
potentiality; where students and teachers undeistard begin to develop multiple ways of perceiving,
behaving, and evaluating; and where students contor those aspects of school culture necessary for
harmonious social interaction while retaining thewn ethnic identity. Haberman and Post (1998)hiirt
article “Teachers for multicultural schools: Thewo of Selection,” emphasized on the following dfied

of teachers: Self-knowledge, Self-acceptance, tRelship skills, Community knowledge, Empathy,
Cultural human development, Cultural conflict, Relet curriculum, Generating sustained effort, Cgpin
with violence, Self-analysis, and Functioningcimos. To fulfill these qualities as responsiveliess in
21% century schools, the pre-service teachers musinbe@ware of the diversity among young children and
their families, develop understanding and respactiverse cultures and build partnerships withifi@s in
educating young children. Through early exposurthéoconcept of multiculturalism prior to enteriimgo a
teacher preparation program, pre-service teactzerdearn to develop the right kind of attitude akdls to
address the issues negatively affecting the edurcati young children. Preparation of pre-servicchkers
involves three major phases: liberal arts educatspecialized subject-field education, and profasasli
education (Haberman et al, 1998). During these gghti®e students get exposures and opportunitiesito
about the world around them, strengthen their peisknowledge on specific content, and developcatit
thinking ability in making decisions and solvingoptems for themselves and others. Liberal arts &titut
develops and refines the thinking process of imtligls to accept rational explanation of phenomenon
happening around them and to be able to acceptemmagnize diverse viewpoints with patience, respect
decency (Basanti, 2010). This kind of refinementhaf thought process facilitates students’ abttitynake
rational decisions and solve problems scientificafre-service teachers in early childhood edunatmirses
are exposed to knowledge, skills and professioisalagitions on diversity issues, teacher expedatataf all
students, professional and ethical qualities toober an empathetic teacher through clinical expeéegn
classroom activities, discussions and dialogs.

In line with the change in teacher education, Multural education encompasses many important
dimensions. Practicing educators can use the dioenss a way to incorporate culture in their classs
(Banks 2013). The five dimensions listed below are:

1. Content Integration: Content integration deals wtfité extent to which teachers use examples and
content from a variety of cultures in their teaghin

2. Knowledge construction: Teachers need to help stsdenderstand, investigate, and determine how
the implicit cultural assumptions, frames of refere, perspectives, and biases within a discipline
influence the ways in which knowledge is constrdcte

3. Prejudice Reduction: This dimension focuses onctieacteristics of students’ racial attitudes and
how they can be modified by teaching methods anemads.

4. Empowering School Culture: Grouping and labeling actices, sports participation,
disproportionality in achievement, and the intd@acbf the staff and the students across ethnic and
racial lines must be examined to create a schdtlreuthat empowers students from diverse racial,
ethnic, and gender groups.

5. Equity Pedagogy: An equity pedagogy exists whenhes modify their teaching in ways that will
facilitate the academic achievement of students fdoverse racial, cultural, gender, and socialslas
groups.
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Affirming the five dimensions to improved multicutel education is Coffey (2015), who opined that
teachers / educational instructors maintained icglships with their students and should often; natte
community events in order to demonstrate supparthfeir students. In maintaining relationships wtleir
students, they create bonds with students and al@wgl a community of learners, which means that all
students will work collaboratively to become resgible for each others’ learning. Ladson-Billing99%)
maintains that in order for teachers to use culyuralevant pedagogy successfully, they must alsow
respect for students and understand the needdasttiients to operate or adapt their distinctieatities to
the community in which they have found themselves.

Cooperative learningSimilarly, many educators recommend cooperativenlag methods as effective
teaching strategies to promote culturally relevigairning (Diller & Moule 2005). Rather than fostegi
competitiveness among students, group learnindegies encourage collaboration in the completion of
assignments. These way students learn to work hegédbwards common goals. Students learn important
skills such as team work, and embracing other iegrstyles(Mayer, 2008).

Games and cross-cultural activities: these alldudents personal interaction with different culture
Students can participate in one of two very différeultures and must learn the languages and cgstém
that cultural group. Similar to this activity, ifiet program Tribes implemented into many elementary
classrooms, to help students understand their $eimabclassroom as unique and diverse communkiea,(

C., Campbell-Whatley, G., & Richards, H., 2006).

Other suggested strategies include family hist@search where students interview family members and
learn about familial cultural influences on thewrolives, and reflectivevriting where students write about
and share their beliefs and cultural assumptioretaMeflection through these activities is very artpnt to
student learning, about themselves and their pé&eara, et. Al, 2006)Students may choose to write about
their cultural identity and its connection with theducational experiences, or they may choosedk ht a
different culture altogether, which they have |lemrmbout from a peer. Learning about new culturesugh

this activity can be very engaging for students.

CONCLUSION AND RECOMMENDATIONS

Educational diversity is a national asset to anynty. From the discussions in this paper, it nhesinoted
that schools must rely on teachers' personal lsetiefa willingness to allow for their personal b#dito be
altered in order for multicultural education tolyribe effective within classrooms. Second it regsifor
schools and teachers to knowledge that there iktarth curriculum as well as a latent curriculunatth
operates within each school; with latent curriculbeing the norms of the school that are not nedbssa
articulated but are understood and expected byTaikd schools must rely on teachers to teach tdsvar
students becoming global citizen which again, setin teachers' willing to embrace other culturesrder to
be able to convey open-mindedness to their studBetsnett, 1995). There is also the challenge oftivr
or not teachers believe in the effectiveness oliticultural education especially in this regiontbé& world.
More specifically, teachers may fear bringing uptterawithin multicultural education that could tyuibe
effective because said matters could be equalgctffe and potentially harmful. For example, disiug
history between races and ethnic groups could Beldents to view different perspectives and foster
understanding amongst groups or such a lesson caukk further division within the classroom arshte a
hostile environment for students.

It is very important that teachers advocate fodshis sharing their own personal experiences viidir t
classmates. This allows students to learn moretadroel another and new cultures in general. As ehtza
prepares to implement culturally relevant teachimg the classroom, it is most effective for thadeer to
recognize the student's diversity and incorpordteirt backgrounds into the lesson and classroom
environment. The 21st century classroom, and leaane always evolving, and it is important that our
students are global thinkers. Understanding andraeiy the variety of cultural backgrounds whichkea
up a classroom is pivotal to life-long learningdateveloping transformative skills for life beyotite
education system. As such, the government of var@muntries must be proactive enough to investilyeav
in teacher education because a nation may not a@evbeyond its educational level. The teachers
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/educational instructors are at the center of énguhe implementations of a more diversified edioca
therefore, great attention must be paid to thewofgmsional development as well as an encouraging
remuneration system.
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